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COURSE DESCRIPTION:

This course is designed to help students acquire and demonstrate the cross-curricular literacy skills that are
evaluated by the Ontario Secondary School Literacy Test (OSSLT). Students who complete the course
successfully will meet the provincial literacy requirement for graduation. Students will read a variety of
informational, narrative, and graphic texts and will produce a variety of forms of writing, including
summaries, information paragraphs, opinion pieces, and news reports. Students will also maintain and
manage a portfolio containing a record of their reading experiences and samples of their writing.

Overall Curriculum Expectations:
Building Reading Skills:
By the end of this course, students will:
e demonstrate the ability to read and respond to a variety of texts;
e demonstrate understanding of the organizational structure and features of a variety of

informational, narrative, and graphic texts, including information paragraphs, opinion pieces,
textbooks, newspaper reports and magazine stories, and short fiction;
e demonstrate understanding of the content and meaning of informational, narrative, and graphic

texts that they have read using a variety of reading strategies;
e use a variety of strategies to understand unfamiliar and specialized words and expressions

informational, narrative, and graphic texts.

Building Writing Skills:
By the end of this course, students will:

e demonstrate the ability to use the writing process by generating and organizing ideas and
producing first drafts, revised drafts, and final polished pieces to complete a variety of writing
tasks;

e use knowledge of writing forms, and of the connections between form, audience, and
to write summaries, information paragraphs, opinion pieces (i.e., series of paragraphs expressing
an opinion), news reports, and personal reflections, incorporating graphic elements where
necessary and appropriate.

Understanding and Assessing Growth in Literacy:
By the end of this course, students will:
e demonstrate understanding of the importance of communication skills in their everyday lives —
at school, at work, and at home;
e demonstrate understanding of their own roles and responsibilities in the learning
¢ demonstrate understanding of the reading and writing processes and of the role of reading and
writing in learning;
e demonstrate understanding of their own growth in literacy during the course.

COURSE CONTENT
Unit Length
Unit 1: Literacy Basics 8 hours
Unit 2: Main Idea 10 hours
Unit 3: Short Answer Response/Graphic Texts 11 hours
Unit 4: Informative Writing 13 hours
Unit 5: Narrative Texts 11 hours
Unit 6: News Reports 12 hours
Unit 7: Series of Paragraphs 15 hours
Unit 8: Reading Log & Culminating Activities 30 hours
TOTAL: 110 hours



UNIT DESCRIPTIONS

Unit 1: Literacy Basics
-This unit will introduce students to various reading and writing strategies to help prepare them for the future
units.

Unit 2: Main Idea
-Students will focus on the Main Idea task and complete activities for the final portfolio.

Unit 3: Short Answer Response
-Students will focus on how to write short answer responses and complete activities for the final portfolio.

Unit 4: Informative Writing
-Students will learn how to writing informative essays by doing a research and applying the MLA formats.
These activities will be for the final portfolio.

Unit 5: Narrative Texts
-Students will read narrative texts and respond to questions about the readings. These activities will be for
the final portfolio.

Unit 6: News Reports
-One the long writing assessment tasks, the news report, is a key element of this course. Students will learn
the skills to write two polished news reports. These will form part of the final portfolio.

Unit 7: Series of Paragraphs Expressing an Opinion

-The other long writing assessment task, the series of paragraphs expressing an opinion, is a key element of
this course. Students will learn the skills to write two polished essays. These will form part of the final
portfolio.

Unit 8: Reading Log and Culminating Activity
-Students will read a novel and complete a reading log throughout their reading. As well, students will be
asked to keep a reflective journal via video responses and a comparison portfolio.

TEACHING AND LEARNING STRATEGIES

The students will experience a variety of activities:

Video presentations and technological aids (research) with videos embedded to enrich the
course content and clarify concepts and skills being studied. Also the use of online pre-approved
quizzes and games to help a student become more familiar with the concepts and skills being
studied.

Diagnostic and review activities (audio and video taping) can be student-lead or teacher lead to
work as a review for students through audio and video made to share among each other to help
reinforce the concepts and skills being studied.



Individual Activities

The teacher should provide a variety of individual assignments to expand and consolidate the
learning that takes place in the whole-class and small group activities. Individual activities allow
the teacher to accommodate interests and needs and to access the progress of individual
students. The teacher plays an important role in supporting these activities through the provision of
ongoing feedback to the students, both orally and in writing. Teachers are encouraged to include
individual activities such as the following in the course:

Research is completed in an online environment by teaching the students first about plagiarism
rules and giving examples of good sources to use. The students are not only limited to the online
search for information, but have resources available by links on the Moodle page of information
that has been scanned and uploaded.

Individual assignments are worked on at a student’s own pace. The teacher can support the
student in these activities with ongoing feedback.

Oral presentations are facilitated through the use of video conferencing and video recording.

Practical extension and application of knowledge helps students develop their own voice, and
gives them the ability to make personal connections, and connections to the world throughout their
course. Students are given a variety or reading and viewing texts to give them many chances to
apply their new concepts, skills, and knowledge.

Ongoing project work is something that is valued in the earning of an English credit. The ongoing
project can be submitted to the teacher for ongoing feedback in both written and oral work.

Reading students are able to read a variety of texts online. The students may print out the reading
material to use it to highlight, take notes, and have with them when a computer is not available.

Written assignments are used to allow students to develop their skills in writing, comprehension,
and communication. With the online format students submit their work, and have a chance to get
feedback from the teacher, and submit their best work. This can be demonstrated with reading
responses, personal writing, report writing, essay writing, script writing, business and technical
writing, and individual research assignments.

Reflective/Comparative analysis for students working in their portfolios, giving them an
opportunity for self-reflection on their accomplishments, skills, and concepts learned over the year.
This can be accomplished with student and teacher conferences as well.

We grow up thinking of reading and writing as two of the classic ‘three Rs”, and once we learn
how to do them well, many assume that there’s no need to think more of them. However, there are
nuances to both.

This course explores what writers have known for centuries: there are many, many ways to write
and read

ASSESSMENT, EVALUATION, AND REPORTING

Assessment: The process of gathering information that accurately reflects how well a student is
achieving the identified curriculum expectations. Teachers provide students with descriptive
feedback that guides their efforts towards improved performance.

Evaluation: Assessment of Learning focuses on Evaluation which is the process of making a
judgement about the quality of student work on the basis of established criteria over a limited,
reasonable period of time.



Reporting: Involves communicating student achievement of the curriculum expectations and Learning
Skills and Work Habits in the form of marks and comments as determined by the teacher’s use of
professional judgment.

STRATEGIES FOR ASSESSMENT

Assessment practices can nurture students’ sense of progress and competency and information
instruction. Many diagnostic tools, e.g. checklists and inventories, are used at regular intervals throughout
the units to encourage students’ understanding of their current status as learners and to provide frequent
and timely reviews of their progress. Assessment of student acquisition of listening and talking, reading
and viewing and writing skills also occurs regularly through unobtrusive teacher observation and
conferencing.

Units conclude with performance tasks, e.g., interviews and from essays that build towards and prepare
students for the end-of-course culminating task in Unit Five. Teachers are encouraged to share goals with
students early in the course and to connect unit learning experiences frequently and explicitly with big
ideas, overall expectations, and performance tasks, i.e. check bricks; teacher-adapted generic rubrics
available in many sources, including the Ontario Secondary School Literacy Course (OSSLC) Profile, so
that they are more task-specific. The teacher might ask: “What does the criteria look like for this particular
task?” Or “What does limited effectiveness look like?” The teacher could involve students in the
discussion, modification, or creation of rubrics, and teach students to use rubrics as a learning tool that
can support the writing process and practice.

ASSESSMENT ACTIVITIES

Homework assignments
Individual conference meetings
Diagnostic tests and writing tasks
Outlining and planning sheets
Completed Templates & Graphic
Organizers

Editing Checklists

Reflections

Oral presentations & Active Listening
Essay Writing

Evaluations
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EVALUATION

The final grade will be determined as follows:

O Seventy percent of the grade will be based on evaluation conducted throughout the course. This
portion of the grade should reflect the student’s most consistent level of achievement throughout
the course, although special consideration will be given to more recent evidence of achievement.

O Thirty percent of the grade will be based on a final evaluation administered at or towards the end
of the course. This evaluation will be based on evidence from one or a combination of the
following: a portfolio selection
(Growing Success: Assessment, Evaluation and Reporting in Ontario Schools. Ontario Ministry of
Education Publication, 2010 p.41)



TERM WORK EVALUATIONS (70%):

Evaluation Item Description Category Weight
Unit 1 Literacy Basics K1, C A 10
Unit 2 Main Idea K, I,C A 10
Unit 3 Short Answer Response K 1,C A 10
Unit 4 Information Paragraphs K, 1,C A 10
Unit 5 Narrative Texts K1, C A 10
Unit 6 News Reports K1, C A 10
Unit7 Series of Paragraphs Expressing an Opinion K 1,C A 10
FINAL EVALUATIONS (30%):
Evaluation Item Description Category Weight
Culminating Reading Log (10%) SUM 30
Activities Video Reflection (10%)

Comparison portfolio (10%)

Thinking/Inquiry
Communication
Application

Culminating Activities

Weightings

Knowledge/Understanding 17.5

17.5
17.5
17.5




AFL/AAL/AOL Tracking Sheet:

Unit 1: Literacy Basics

AAL AFL AOL

Reading Exercise 1&2 Videos Quiz 1

Organizer Exit Card

Unit 2: Main Idea

AAL AFL AOL
Videos,

Readings, Organizers, Discussion

Teacher Assistance

Mainldea Questions
Exit Card

Unit 3: Short Answer Responses

AAL AFL AOL

Readings, Videos Videos, Reading Questions,
Teacher Assistance Exit Card

Unit 4: Informative Writing

AAL AFL AOL

Slides, Videos, Worksheets,

Organizers Teacher Assistance Informative Writing,

Unit 5: Narrative Texts

AAL AFL AOL

s\fadlin}%s, Videos, ]Sahort Answer Responses,
orksheets, Teacher Assistance ssays,

Discussion Exit Card

Unit 6: News Reports

AAL AFL AOL

Readings, Discussions, Slides’

Research, Presentation,
Worksheets

Teacher Assistance

News Reports #1-2,
Exit Card

Unit 7: Series of Paragraphs Expressing an Opinion

AAL AFL AOL

Readings, Videos Opinion Essays 1 & 2
Discussions, Slides, Exit Card

Qrganizers Teacher Assistance

Unit 8: Reading Log

AAL AFL AOL

Readings, Worksheets, Videos, Slides, Discussions, Portfolios

Discussion

Teacher Assistance
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CONSIDERATION FOR PROGRAM PLANNING

PLANNING PROGRAMS FOR STUDENTS WITH SPECIAL EDUCATION NEEDS
Classroom teachers are the key educators of students who have special education needs.
They have a responsibility to help all students learn, and they work collaboratively with special
education teachers, where appropriate, to achieve this goal. Special Education Transformation:
The Report of the Co-Chairs with the Recommendations of the Working Table on Special
Education, 2006 endorses a set of beliefs that should guide program planning for students with
special education needs in all disciplines. Those beliefs are as follows: All students can

succeed. Universal design and differentiated instruction are effective and interconnected
means of meeting the learning or productivity needs of any group of students. Successful
instructional practices are founded on evidence-based research, tempered by experience.

PROGRAM CONSIDERATIONS FOR ENGLISH LANGUAGE LEARNERS

Ontario schools have some of the most multilingual student populations in the world. The first
language of approximately 20 percent of the students in Ontario’s English language schools is a
language other than English. Ontario’'s linguistic heritage includes several Aboriginal
languages; many African, Asian, and European languages; and some varieties of English,
such as Jamaican Creole. Many English language learners were born in Canada and raised in
families and communities in which languages other than English were spoken, or in which the
variety of English spoken differed significantly from the English of Ontario classrooms. Other
English language learners arrive in Ontario as newcomers from other countries; they may have
experience of highly sophisticated educational systems, or they may have come from regions
where access to formal schooling was limited. When they start school in Ontario, many of
these students are entering a new linguistic and cultural environment.

THE ROLE OF TECHNOLOGY IN THE PROGRAM

Information and communications technologies (ICT) provide a range of tools that can significantly
extend and enrich teachers’ instructional strategies and support students’ language learning.
ICT tools include multimedia resources, databases, Internet websites, digital cameras, and word-
processing programs. Tools such as these can help students to collect, organize, and sort the
data they gather and to write, edit, and present reports on their findings. Information and
communications technologies can also be used to connect students to other schools, at home
and abroad, and to bring the global community into the local classroom. Whenever appropriate,
therefore, students should be encouraged to use ICT to support and communicate their
learning.

ACCOMMODATIONS
Accommodations will be based on meeting with parent, teachers, administration and external
educational assessment report. The following three types of accommodations may be provided:

O Instructional accommodations: such as changes in teaching strategies, including styles of
presentation, methods of organization, or use of technology and multimedia.

O Environmental accommodations: such as preferential seating or special lighting.

O Assessment accommodations: such as allowing additional time to complete tests or assignments or
permitting oral responses to test questions.

Other examples of modifications and aids, which may be used in this course, are:

O Provide step-by-step instructions.

Help students create organizers for planning writing tasks.

Record key words on the board or overhead when students are expected to make their own notes.
Allow students to report verbally to a scribe (teacher/ student) who can help in note taking.
Permit students a range of options for reading and writing tasks.

Where an activity requires reading, provide it in advance.

Provide opportunities for enrichment.

000O0ooo




Coded Expectations, Ontario Secondary School Literacy Course, Grade 12
(OLC40)

This course is designed to help students acquire and demonstrate the cross-curricular literacy skills that
are evaluated by the Ontario Secondary School Literacy Test. Students who complete the course
successfully will meet the provincial literacy requirement for graduation. Students will read a variety of
informational, narrative, and graphic texts and will produce a variety of forms of writing, including
summaries, information paragraphs, opinion pieces, and news reports. Students will also maintain and
manage a literacy portfolio containing a record of their reading experiences and samples of their writing.

Building Reading Skills

Overall Expectations

By the end of this course, students will:

BRV.01 « demonstrate the ability to read and respond to a variety of texts;

BRV.02 « demonstrate understanding of the organizational structure and features of a variety of
informational, narrative, and graphic texts, including opinion pieces, information paragraphs,
textbooks, newspaper reports and magazine stories, and short fiction;

BRV.03 « demonstrate understanding of the content and meaning of informational, narrative, and graphic
texts that they have read using a variety of reading strategies;

BRV.04 « use a variety of strategies to understand unfamiliar and specialized words and expressions in
informational, narrative, and graphic texts.

Specific Expectations

Reading and Responding to Texts
By the end of this course, students will:
BR1.01 — demonstrate that they have read a variety of student-selected and teacher-selected texts,

including informational, narrative, and graphic texts (e.g., by keeping a record in a reading log);*
*During the term, students will read and independently demonstrate for evaluation their understanding of a minimum of two
narrative texts, four graphic texts, and five informational texts selected by the teacher.

BR1.02 — demonstrate the ability to read independently for personal, school-related, and career-related
purposes (e.g., by writing a response to a text, answering assigned questions about a text, creating a
summary of events outlined in a newspaper report, comparing descriptions of apprenticeship
programs and writing a covering letter of application to one of the programs);

BR1.03 - describe, orally and/or in writing, personally relevant texts they have read and their responses
to them (e.g., read an excerpt of a selected text to a small group or the whole class; write a response
to a text; recommend a text to a peer);

BR1.04 — use oral language skills, in English or a first language, to support and enhance their reading
experiences (e.g., by activating and building on prior knowledge through small-group discussion; by
asking questions to gather relevant information before reading or to clarify instructions for reading
tasks).
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Understanding the Forms of Texts
By the end of this course, students will:

Informational Texts

BR2.01 — use knowledge of the organizational structure of information paragraphs to identify the main
idea (often in the topic sentence) and supporting details;

BR2.02 — use knowledge of the organizational structure of opinion pieces (e.g., editorials, proposals,
short essays in magazines or newspapers) to identify opinions, main ideas or arguments, and
supporting details;

BR2.03 — use knowledge of the organizational structure and features of textbooks to locate main ideas
and specific information (e.g., use table of contents to locate chapters; use index to locate specific
information; use headings, subheadings, and bold and italic type to identify main ideas; use
glossaries to find definitions);

BR2.04 — demonstrate understanding of how the organizational structure of informational texts is related
to the audience and the purpose for writing (e.g., by comparing the structure, audience, and purpose
in an opinion piece and a report on a similar topic);

BR2.05 — use cue words and features of print to understand the organization and relationship of ideas in
the text (e.g., cue words: first, then, next signal a chronological pattern; similarly, in contrast signal a
compare-and-contrast structure).

Narrative Texts

BR2.06 — use knowledge of the organizational structure of different types of non-fiction narratives (e.g.,
anecdote, recounting of events, biography, news report) and short fiction (e.g., dialogue, short story)
to identify sequence of events and main ideas;

BR2.07 — use knowledge of narrative structure to identify ways in which fiction and non-fiction
narratives are similar (e.g., both may use chronological order, have a distinct setting, develop a
character).

Graphic Texts

BR2.08 — use knowledge of the organizational structure (e.g., layout, grid pattern) of a variety of graphic
texts (e.g., schedules, tables, graphs, maps, labelled diagrams, site maps, websites) to identify the
purpose of the text, locate information, and extract pertinent details;

BR2.09 — explain how the form of a graphic text helps the reader understand the information or message
(e.g., explain to a partner how a graph helps the reader understand the data; explain why the
information in a schedule is displayed in a particular way).

Using Reading Strategies to Understand Texts
By the end of this course, students will:

Before Reading
BR3.01 — choose an appropriate approach to reading a text to match the purpose for reading (e.g., scan to
locate the relevant section in a text; skim to identify the main point; read closely to clarify one’s
obligations in a contract);
BR3.02 -— use appropriate pre-reading strategies to preview new texts, including:
« Informational texts (e.g., scan for text features such as headings and for embedded graphics to
make predictions about content);

* Narrative texts (e.g., read the title and opening paragraph to make predictions about content);

* Graphic texts (e.g., scan for distinguishing features of layout, such as a grid pattern; design,
such as levels of heads; and print, such as headings/labels, to preview the content and
identify the purpose of the text);

BR3.03 — use appropriate strategies to activate and build on prior knowledge of the content of the
informational, narrative, or graphic selections (e.g., brainstorm about a topic);
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During and After Reading

BR3.04 — use appropriate strategies to monitor comprehension when reading informational and narrative
texts (e.g., pose questions to check understanding; reread passages to clarify understanding; adjust
reading speed to suit the complexity of the text);

BR3.05 — use appropriate strategies to track and record information and ideas while reading
informational and narrative texts (e.g., use highlighter, note-taking, or a visual organizer to identify
key facts, points in an argument, or events in a narrative);

BR3.06 — use appropriate strategies to locate information in different types of texts, including:

* Informational texts (e.g., search for key words from a question about the selection to locate
specific information);

 Narrative texts (e.g., reread the first sentence of successive paragraphs to identify the sequence
of events and/or transitions in scene or changes in speaker);

 Graphic texts (e.g., use a ruler to read along lines in a table; read up from the horizontal axis
and across from the vertical axis to find a point on a graph);

BR3.07 — use appropriate strategies to make inferences about and interpret different types of texts,
including:

« Informational texts (e.g., while reading, predict a writer’s intentions, conclusions, or biases
based on his/her presentation of the facts);

 Narrative texts (e.g., pose questions about the explanations for people’s actions given in a
workplace incident report: “Are the explanations convincing?” “Do they account for all the
facts?” “How could the incident be resolved?”);

 Graphic texts (e.g., compare the sizes of different visual features to identify the elements that
are most/least important in an advertisement);

BR3.08 — make connections between personal experiences and the content of texts to consolidate and
extend understanding of different types of texts, including:
* Informational texts (e.g., explain why they agree or disagree with an author’s point of view;
explain how they would use the information provided in an information paragraph in their
own lives);

 Narrative texts (e.g., compare a decision made by a person in a narrative with the choice they
would have made in the same situation);

 Graphic texts (e.g., relate information from graphic texts to their own purposes for reading
and/or to information from other sources — for example, by using a road map to help plan a
trip);

BR3.09 — demonstrate understanding of a variety of informational, narrative, and graphic texts
commonly read in daily life (e.g., recipes, manuals, instructions, invoices, e-mails, encyclopedia
entries, pamphlets, news reports, short stories, train schedules, bar graphs) by using and/or
responding to them appropriately.

Using Strategies to Understand New Words and Expressions and to

Build Vocabulary

By the end of this course, students will:

BR4.01 — use appropriate strategies to discover the meaning of unfamiliar and technical words
encountered in their reading (e.g., use print, online, and bilingual dictionaries; use context to
determine the meaning of new words; create concept maps using new words; build a bank of sight
words to increase reading fluency);
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BRA4.02 — use appropriate strategies to discover the meaning of unfamiliar idiomatic expressions
encountered in their reading (e.g., “read past” an unfamiliar expression to gain a sense of the
sentence, then make a guess as to its meaning; use or create dictionaries of phrases and expressions);

BRA4.03 — use appropriate strategies to expand their vocabulary through reading (e.g., use knowledge of
roots, prefixes, and suffixes to create new words; contribute to class word walls; create personal
dictionaries of new words encountered in their reading).

Building Writing Skills

Overall Expectations

By the end of this course, students will:

BWV.01 « demonstrate the ability to use the writing process by generating and organizing ideas and
producing first drafts, revised drafts, and final polished pieces to complete a variety of writing tasks;

BWV.02  use knowledge of writing forms, and of the connections between form, audience, and purpose,
to write summaries, information paragraphs, opinion pieces (i.e., series of paragraphs expressing an
opinion), news reports, and personal reflections, incorporating graphic elements where necessary and
appropriate.

Specific Expectations

Using the Writing Process

By the end of the course, students will:

BW1.01 — identify the topic, the audience, the purpose for writing, and the requirements of the particular
writing form;

BW1.02 — use pre-writing strategies to generate ideas for writing (e.g., brainstorming, constructing mind
maps and semantic webs);

BW1.03 — use oral language skills, in English or a first language, to develop content for writing (e.qg.,
discuss prior knowledge of the topic and experiences for writing; ask questions to clarify
instructions; share ideas for writing with peers);

BW1.04 — use appropriate strategies for gathering supporting ideas and information from print and
electronic sources (e.g., pose questions to guide their search; make jot notes to record information in
their own words; assess the accuracy and relevance of information and the reliability of sources);

BW1.05 — use appropriate strategies to organize ideas and information for writing (e.g., sort ideas into
categories for an information paragraph; use a checklist to plan an incident report; create headings to
guide the writing of a résumé; create an outline with an introduction/topic sentence, body, and
conclusion);

BW1.06 — create a first draft that includes the main and supporting ideas in the required form (e.g., that
uses distinct paragraphs where the form requires);

BW1.07 — revise drafts to ensure that ideas are presented in a logical order, to discard irrelevant ideas
and information, to add details where information is insufficient, and to ensure a tone and level of
language appropriate to the audience and purpose, using appropriate strategies (e.g., use checklists;
discuss the draft with a peer or the teacher);

BW1.08 — quote and/or cite information from sources accurately, and acknowledge all sources of ideas
and information used in written work;
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BW1.09 — use appropriate strategies to edit written work (e.g., read aloud to detect errors; correct errors
using personal checklists of “look-fors”, a shared word/grammar wall, a personal grammar guide,
and/or computer spelling and grammar programs) to achieve accuracy in the use of the conventions
of standard Canadian English, including the requirements of grammar, usage, spelling, and
punctuation listed below:

Grammar and Usages
« write complete and correct sentences

* use consistent and appropriate verb tense and voice
 make verbs agree with subjects
* make pronouns agree with their antecedents in number and gender

Spelling

« use knowledge of spelling patterns and rules, and a variety of appropriate resources, to spell
correctly (e.g., personal dictionaries, class word walls, sound-based and visual spelling
strategies)

Punctuation
* use punctuation correctly, including period, question mark, exclamation mark, comma, dash,
apostrophe, colon, quotation marks, parentheses, and ellipses

Using Knowledge of Forms in Writing

By the end of the course, students will:

BW?2.01 — explain the purpose and uses of summaries (e.g., to provide a synopsis of a story, book, or
movie for a friend; to sum up the conclusions of a report);

BW2.02 — construct summaries that clearly state the main idea and include important supporting details
(e.g., a summary of a student code of conduct, a chapter in a textbook, a set of job requirements);*

BW?2.03 — explain the purpose and uses of information paragraphs (e.g., to outline safety procedures; to
describe the requirements of a job; to give information about new equipment; to report on own
progress);

BW?2.04 — construct clear, complete information paragraphs, some with graphic elements, for a variety of
purposes, using correct paragraph structure (e.g., an outline of research on a particular subject; an
illustrated explanation of a procedure; a career description);*

BW?2.05 — explain the purpose and uses of opinion pieces (e.g., to justify a point of view; to persuade; to
convince);

BW2.06 — construct a series of paragraphs, clearly stating an opinion in the opening paragraph and
supporting it in subsequent paragraphs with clear, sufficient, and convincing reasons (e.g., to
persuade fellow students to recycle pop cans; to convince an employer to adopt a flex work

schedule);*
*During the term, students will independently produce for evaluation a minimum of one summary, one information
paragraph, two series of paragraphs expressing an opinion, and two news reports.

BW2.07 — use knowledge of how to write summaries, information paragraphs, and opinion pieces to
produce informational writing for a variety of personal and school-related purposes (e.g., résumés,
covering letters, reports);

BW2.08 — explain the purpose and uses of news reports (e.g., to inform, to entertain, to arouse interest, to
prompt further research);

BW2.09 — construct clear, coherent, and objective news reports that include relevant facts, information,
and supporting details, using the five-questions model — Who? What? Where? When? Why? (e.g., a
news report about a current event; a news report about a historical event they have studied in a
history course; a traveller’s report from another country);*
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BW2.10 — use knowledge of how to write news reports to create narratives related to other subject areas
and personal interests (e.g., a biography of a historical figure; a recounting of a sports or musical
event; an incident report about a job-related issue);

BW?2.11 - explain the purpose and uses of personal reflections (e.g., for self-assessment; to demonstrate
personal growth in reading and writing; to set goals);

BW2.12 — construct personal reflections, in paragraph form, choosing a clear focus and using appropriate
examples to explain their thinking (e.g., set goals for reading or writing, reflect about an important
accomplishment in their personal lives; explain an important skill they’ve acquired);

BW?2.13 -explain the purpose and uses of other non-fiction narrative forms, such as incident reports,
recountings, or biographies/autobiographies (e.g., to provide a first-person account of an event; to
tell someone’s life story from an objective, “biographer’s” point of view).

Understanding and Assessing Growth in Literacy

Overall Expectations

By the end of this course, students will:

UAV.01 « demonstrate understanding of the importance of communication skills in their everyday lives —
at school, at work, and at home;

UAV.02 « demonstrate understanding of their own roles and responsibilities in the learning process;

UAYV.03 « demonstrate understanding of the reading and writing processes and of the role of reading and
writing in learning;

UAV.04 « demonstrate understanding of their own growth in literacy during the course.

Specific Expectations

Understanding the Importance of Communication Skills in Their Lives

By the end of this course, students will:

UAL.01 - describe the communication skills they need to function effectively in a variety of situations at
school, at work and in daily life (e.g., the ability to read efficiently, to listen effectively, to speak and
write correctly and using an appropriate level of language);

UAL.02 — explain how the ability to read, write, listen, and speak effectively can help them to succeed at
school, at work, and in their personal lives (e.g., communication skills can help them to conduct
research effectively, perform well in a job interview, present a point of view clearly, work
cooperatively with others).

Understanding Their Own Role in the Learning Process

By the end of this course, students will:

UAZ2.01 - identify the behaviours and attitudes they need to promote their own learning (e.g., active
participation, confidence in their ability to improve, persistence, practice, willingness to reflect on
their learning process and learn from their mistakes).
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Understanding the Reading and Writing Processes and the Role of Reading and Writing

in Learning

By the end of this course, students will:

UA3.01 — demonstrate understanding that reading is an active process of thinking and constructing
meaning (e.g., by describing, in a conference with the teacher, how they use strategies before, during,
and after reading to determine meaning and extract information);

UA3.02 — demonstrate understanding that the purpose for reading or the requirements of the reading task
influence their approach to reading a text (e.g., by describing different approaches and the purposes
for which they can be used — for example, skimming can be used to discover the gist of a narrative;
close reading can be used to understand complex instructions);

UAZ3.03 — demonstrate understanding that writing is a process that involves a range of thinking and
composing skills (e.g., by describing, in a small-group discussion, how they use strategies before,
during, and after writing to explore, organize, and express ideas and to polish final copy);

UA3.04 — demonstrate understanding that their subject, audience, and purpose for writing influence their
choices of form, tone, and level of language (e.g., by accurately describing, in a conference with the
teacher, the form, style, and tone of a piece of writing and explaining why they are appropriate to the
subject, audience, and purpose for writing);

UA3.05 — demonstrate understanding of the role of reading and writing in the learning process (e.g., by
describing how they use reading and writing to locate and understand information in different subject
areas; to generate, explore, and clarify ideas and thinking; to communicate for a variety of purposes;
to express themselves; and to reflect on and extend their learning).

Using the Literacy Portfolio to Assess Their Growth in Literacy Skills

By the end of this course, students will have compiled a literacy portfolio demonstrating their growth in

literacy skills during the course. Each student’s literacy portfolio will contain:

UA4.01 - an inventory, with completion dates, of all the texts read and the reading responses produced;

UA4.02 — an inventory, with completion dates, of all the pieces of writing produced, identifying them as
working drafts, revised drafts for evaluation, or polished pieces;

UAA4.03 - all working drafts of reading responses and writing selections produced during the course;

UAA4.04 — all reading responses and writing selections submitted for evaluation during the course;

UAA4.05 — all pieces that have been polished (e.g., for presentation and display);

UAA4.06 — a learning journal documenting the steps taken to monitor their learning during the year (e.g., a
written self-assessment of their skills at the beginning of the course; an outline of their goals for
achieving the required level of skill in reading and writing; a learning plan; checklists and other types
of progress reports; a record of regular student-teacher conferences to review goals and assess
progress).

In using the literacy portfolio to assess their growth in literacy skills, students will:

UA4.07 - for each of the required types of texts read (i.e., informational, narrative, graphic) and forms of
writing produced (i.e., summary, information paragraph, opinion piece, news report), decide
independently which are their most successful reading responses and pieces of writing and explain
briefly, in writing, the reasons for their choice;

UA4.08 — review the record of their progress in their learning journal, as well as the reading- response
and writing samples produced during the course, in order to describe their growth in reading and
writing skills throughout the course (e.g., in a written self- reflection).

« Ontario Secondary School Literacy Course — Open





Ontario Catholic School Graduate Expectations

The graduate is expected to be:

A Discerning Believer Formed in the Catholic Faith Community who

CGEla
CGE1lb

CGElc
CGE1d

CGEle

CGE1f
CGElg
CGELlh

CGEli
CGE1j

-illustrates a basic understanding of the saving story of our Christian faith;

-participates in the sacramental life of the church and demonstrates an understanding of the
centrality of the Eucharist to our Catholic story;

-actively reflects on God’s Word as communicated through the Hebrew and Christian
scriptures;

-develops attitudes and values founded on Catholic social teaching and acts to promote social
responsibility, human solidarity and the common good,;

-speaks the language of life... “recognizing that life is an unearned gift and that a person
entrusted with life does not own it but that one is called to protect and cherish it.” (Witnesses
to Faith)

-seeks intimacy with God and celebrates communion with God, others and creation through
prayer and worship;

-understands that one’s purpose or call in life comes from God and strives to discern and live
out this call throughout life’s journey;

-respects the faith traditions, world religions and the life-journeys of all people of good will;
-integrates faith with life;

-recognizes that “sin, human weakness, conflict and forgiveness are part of the human
journey” and that the cross, the ultimate sign of forgiveness is at the heart of redemption.
(Witnesses to Faith)

An Effective Communicator who

CGE2a
CGE2b
CGE2c
CGE2d
CGE2e

-listens actively and critically to understand and learn in light of gospel values;

-reads, understands and uses written materials effectively;

-presents information and ideas clearly and honestly and with sensitivity to others;
-writes and speaks fluently one or both of Canada’s official languages;

-uses and integrates the Catholic faith tradition, in the critical analysis of the arts, media,
technology and information systems to enhance the quality of life.

A Reflective and Creative Thinker who

CGE3a

CGE3b
CGE3c
CGE3d
CGE3e

CGE3f

-recognizes there is more grace in our world than sin and that hope is essential in facing all
challenges;

-creates, adapts, evaluates new ideas in light of the common good;

-thinks reflectively and creatively to evaluate situations and solve problems;

-makes decisions in light of gospel values with an informed moral conscience;

-adopts a holistic approach to life by integrating learning from various subject areas and
experience;

-examines, evaluates and applies knowledge of interdependent systems (physical, political,
ethical, socio-economic and ecological) for the development of a just and compassionate
society.
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A Self-Directed, Responsible, Life Long Learner who

CGE4a

CGE4b
CGE4c
CGE4d
CGE4e
CGE4f

CGE4g

CGE4h

-demonstrates a confident and positive sense of self and respect for the dignity and welfare of
others;

-demonstrates flexibility and adaptability;

-takes initiative and demonstrates Christian leadership;

-responds to, manages and constructively influences change in a discerning manner;

-sets appropriate goals and priorities in school, work, and personal life;

-applies effective communication, decision-making, problem-solving, time and resource
management skills;

-examines and reflects on one’s personal values, abilities and aspirations influencing life’s
choices and opportunities;

-participates in leisure and fitness activities for a balanced and healthy lifestyle.

A Collaborative Contributor who

CGEb5a
CGES5b
CGES5c
CGES5d

CGE5e
CGES5f
CGES5g

CGE5h

-works effectively as an interdependent team member;

-thinks critically about the meaning and purpose of work;

-develops one’s God-given potential and makes a meaningful contribution to society;

-finds meaning, dignity, fulfillment, and vocation in work which contributes to the common
good;

-respects the rights, responsibilities and contributions of self and others;

-exercises Christian leadership in the achievement of individual and group goals;

-achieves excellence, originality, and integrity in one’s own work and supports these qualities
in the work of others;

-applies skills for employability, self-employment, and entrepreneurship relative to Christian
vocation.

A Caring Family Member who

CGE®b6a
CGE6b

CGE6c
CGE®6d
CGE®6e

-relates to family members in a loving, compassionate, and respectful manner;
-recognizes human intimacy and sexuality as God given gifts, to be used as the creator
intended;

-values and honours the important role of the family in society;

-values and nurtures opportunities for family prayer;

-ministers to the family, school, parish, and wider community through service.

A Responsible Citizen who

CGE7a
CGE7b
CGET7c
CGET7d
CGET7e

CGET7f
CGETg

CGE7h
CGETi
CGE7j

-acts morally and legally as a person formed in Catholic traditions;

-accepts accountability for one’s own actions;

-seeks and grants forgiveness;

-promotes the sacredness of life;

-witnesses Catholic social teaching by promoting equality, democracy, and solidarity for a
just, peaceful, and compassionate society;

-respects and affirms the diversity and interdependence of the world’s peoples and cultures;
-respects and understands the history, cultural heritage and pluralism of today’s contemporary
society;

-exercises the rights and responsibilities of Canadian citizenship;

-respects the environment and uses resources wisely;

-contributes to the common good.
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Appendix 1 Making Connections
(Mini-Lesson)

Student Learning

Some students tend to compartmentalize information and do not necessarily make the connections
between the new information and what they already know; they miss the carry-over of information from
one subject area to another, or the link to prior knowledge.

Teacher Modelling

The teacher makes explicit connections so that connecting to text becomes a more automatic response for
the student. The teacher demonstrates responses, such as, “this makes me think about a time when...” or
“when | read this, | think...” or “this reminds me of...”

Note: Advise students that these do not have to be highly personal connections.

Prompts for making connections to self and society:

»  What did this make you think about?

« Did it remind you of anything you have seen or experienced?

*  Would you have responded in the same way as the person in the text?
» Can you think of a time when something like this happened?

» Have you heard stories of something like this?

Prompts for making connections to other texts:
»  What have you read or watched that made you think of this?
»  Where have you seen this idea before?

Read More: Cris Tovani. | Read It, But | Don’t Get It, pp. 63-78
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Appendix 2 Think-Aloud
(Mini-Lesson)

Student Learning

A think-aloud is a way of allowing students to hear what is usually done silently. Good readers have a
dialogue going on inside their heads while they read; weak readers may be only reading the words and
may need reinforced oral prompts to construct meaning from the words.

Teacher Modelling

The teacher demonstrates this strategy often to illustrate the kind of thinking that should happen as
students read. In the think-aloud, the teacher demonstrates a reading strategy overtly, e.g., how
connections are made, how predictions are made, and how to cope with difficult text. Students may also
think-aloud or record their thoughts, e.g., on sticky notes.

It is recommended that the teacher focus on a particular reading strategy in each think-aloud, so as not to
overwhelm weaker readers. Once students are able to demonstrate the ability to make connections, for
example, the teacher might then add visualizing. Particularly important for weaker students are strategies
such as rereading when something doesn’t make sense and chunking or highlighting complex texts.
Students can participate by reading aloud one sentence and listening while the teacher does the inner
voice or using colour on board or overhead to note the inner voice. Acetate over a textbook page works
particularly well. This can also be done in pairs and, later, with students contributing the thinking they
are doing for a given sentence.

Read More: Wilhelm, Jeffrey. Improving Comprehension with Think-Aloud Strategies: Modelling What
Good Readers Do. New York: Scholastic, 2001.
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Appendix 3 Reading and Reading Assessment
(Mini-Lesson)

Student Learning

The following activity is designed to show students that:

» reading is a complex process of constructing meaning;

» even skilled readers employ strategies to improve their comprehension of unfamiliar material,

» reading aloud is characterized by miscues and self-correction and by meaningful substitutions;

» reading involves phrasing, inflection, emphasis, and attention to punctuation;

» comprehension prompts and reading strategies help engage with the text;

e responding to prompts can help them monitor their comprehension and develop short-term memory
(memory improves with increased comprehension);

» oral language can be an effective first step in creating written responses;

» reading assessment can provide specific feedback on their own reading;

» they can learn how to think and talk about what they have read.

Teacher Modelling
» Ask students to select an unfamiliar passage from one of their texts or from another source for the
teacher to read.
* Without prepping or rehearsal, the teacher reads the text aloud and demonstrates:
pre-reading strategies, e.g., determining a context or purpose;
phrasing, inflection, etc.;
the process of constructing meaning by saying aloud the strategies used to make sense of the text,
e.g., making an inference by connecting prior knowledge to textual detail;
miscuing and self-correction;
making meaningful substitutions for words in passages read.
. Tape record the teacher reading the passage.
» Explain how these “retellings” help monitor comprehension and develop short-term memory.
» Play back the recording of the teacher reading and assess reading of the passage.
» Demonstrate setting a reading goal.

What to Do

» Select a passage of about 150 words.

» Remind students of procedure and purpose, that is they are trying to make sense of the passage and
may reread, self-correct, think aloud, use word attack strategies, etc. Students read in two voices —
the one that reads and the one that thinks about what is being read.

» Emphasize that students are not performing or reciting. Error-free decoding is not the point.

e Ask students to read the passage. Record the reading for teacher and student use.

* Interrupt only to point out that substitutions are not making sense, reminding students that they are to
construct meaning. When students ask for help, give prompts rather than giving the answer.

e Ask students to “retell” by responding to the prompts. Prompts for Responding to Non-fiction
(Appendix 9) is a sample of how students can learn to talk about what they’ve read, e.g., students
could retell a narrative from another character’s point of view, create a storyboard, etc.

» Use the assessment tool that targets the kind of information desired. For example, for more detailed
analysis of spelling, vocabulary, syntax, etc., create a running record sheet, using codes to mark a
copy of the passage being read and analyse results on the chart. Conferences can reveal student
interests, monitor growth in reading skills, and provide a basis for grouping students.

» Share observations and notes with students. Use these to set goals and note progress. Limit the
number of suggestions for improvement.

Ask questions or give prompts to encourage student practice of reading skills and strategies.

Read more: Shea, Mary, PHD. Taking Running Records. Toronto: Scholastic, 2000. ISBN 0439077524
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Appendix 4 Cloze Passages
(Mini-Lesson)

What are they?

Cloze passages are excerpts of around 150-200 words from which words or letters are omitted. Usually
the first sentence is left intact to orient the student by providing some context. While words can be
omitted randomly, e.g., every fifth word, omissions based on a rationale allow the teacher to focus on
particular skills.

What are their purposes?

» Cloze passages can be used to make diagnostic assessments of specific reading skills. The teacher
can use this information to plan mini-lessons for individuals, groups, or the whole class. For
example: Omitting nouns can reveal whether students can infer from the context to provide the
missing word or a sense-correct synonym. Omitting verbs can reveal whether students know how to
construct endings indicating number agreement or tense consistency. Omitting key words in a
parallel list can reveal whether students provide consistent grammatical elements, such as participles.

» Cloze passages can be used as an instructional tool to directly teach and practise specific reading
and writing skills, e.g., students have to use their understanding of spelling rules, sentence syntax,
and vocabulary to complete various kinds of cloze passages depending on what has been omitted.

» Cloze passages can be used to practise making inferences.

» Cloze passages can be used as pre-reading activities for a text. The teacher can use the activity to
preview vocabulary, concepts, and contexts and have the students make predictions about the text
based on inferences made about the cloze passage.

» Cloze passages, if used and taught during a unit, can be used to assess student skills.

What is an example?
A teacher could take an excerpt from a story and omit the verbs.

Students have to use their knowledge of sentence construction to provide the correct part of speech, of
verb tense to provide consistency in tense, and of past tense formation.

If a verb is irregular or if the blank requires a verb commonly confused by students, e.g., to lie and to lay,
the teacher might take the opportunity to teach the forms of the irregular verb and the distinctions
between the commonly confused verbs.

Students have to infer from the context verbs that make sense in the passage. This allows the teacher to
emphasize that in reading, constructing meaning is crucial.

The teacher can focus on effective writing, e.g., selecting colourful and non-repetitive verbs (e.g.,
avoiding use of “live” twice) using a thesaurus (e.g., finding synonyms for “get”) and controlling
connotations of word choices (e.g., difference between “pulled out” and “yanked out™).
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Appendix 5 Paraphrasing

(Mini-Lesson)

Student Learning
Paraphrasing:

focuses on making meaning, rather than on reciting or copying;

requires students to identify main ideas;

forces students to “take apart” the syntax of the original passage and articulate meaning using their
own syntax;

encourages students to develop vocabulary;

helps students develop language flexibility by finding alternative ways of saying something;

helps students avoid plagiarism;

helps students engage with the text;

is crucial to many kinds of writing, e.g., note-taking, summaries, information paragraphs, indirect
guotations in news reports, and research reports.

Teacher Modelling and Teaching
The teacher might demonstrate how to:

identify main ideas with a highlighter or sticky notes;

identify an aspect (topic, angle) and have students identify only those details pertinent to that aspect;
rephrase main points, e.g., vocabulary substitution, word rearrangement, reducing phrases to one
word, reducing clauses to parenthetical phrases, generalizing from a list of specifics;

cross out minor details that they can safely “ignore,” such as parenthetical elements;

manipulate syntax, e.g., by copying out a sentence with difficult syntax, cutting it into grammatical
units, and rearranging it in “natural” order;

summarize paragraphs in one sentence, moving from oral to written summaries;

reduce and clarify inappropriately wordy and convoluted classified ads, telegrams, or long-distance
cell phone messages into concise and appropriate versions;

use creative approaches, e.g., restating in role as a character.
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Appendix 6 Profile of Reading Behaviour

Name: Date

Focus of the Reading Task
Reading source: [1 Chosen by student  [1 Chosen by teacher [ Other
Type of Reading: (] Fiction (1 Informational [ Visual/Graphic

Genre/type of reading material:

Observed Activity Comment

Readiness and
willingness to read

Ability to concentrate
on reading

Ability to sustain
reading for specified
time

Use of reading
strategies such as
features/organization
of text, table of
contents, index,
features of print
(bold, print, italics) to
assist in meaning
Ability to read
independently
without excessive
reassurance and
prompting

Use of strategies in
finding meanings of
unfamiliar words
Most effective
classroom
environment for
reading

Willingness to share
ideas/comments
(reading conference,
response journal)

Adapted from Gr. 10 English, Locally developed Course Profile.
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Appendix 7 Reading Conference Record

Name:

Questions

Observations

Do you consider yourself to be a reader? Why or
why not?

Do you like to read? Why or why not?

Attitudes toward reading:

What types of things do you find easy and
satisfying to read?

Preferred genres and types of text:

What method works best for you to help you
concentrate when you’re reading in class?

e.g., reading aloud, listening to others and
following silently, moving about while reading,
listening to music, etc., while reading

Preferred Reading Style/Mode:

Before you start reading a text, what strategies do
you use to get yourself ready to read it?

What do you do when you encounter a word you
don’t know in your reading?

What do you do when you lose the meaning of
what you’re reading?

Comprehension Strategies:

Adapted from Gr. 10 English, Locally developed Course Profile.
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Appendix 8 Reading Conference: Teacher Notes

Name:

Criteria

1st Conference Notes

2nd Conference Notes

Does the student use a helpful
pre-reading strategy?

Can the student identify the
purpose of the passage?

Does the student demonstrate a
positive attitude towards
reading?

Does the student read with
understanding and expression?

Does the student chunk
sentences into meaningful units?

Can the student use vocabulary
strategies to deal with unfamiliar
words?

What kind of miscues does the
student make? Does the student
self-correct?

In retelling, does the student
comprehend the overall meaning
of the passage?

Can the student recall details to
support main ideas?

Can the student make inferences
and draw logical conclusions in
response to prompts?

What reading goal does the
student set at the end of the
conference?
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Appendix 9 Prompts for Responding to Non-fiction
(news reports, magazine articles, textbooks, etc.)

1. Identify:
o title
 author or sponsor
e kind of writing

2. ldentify:
* topic
» background and prior knowledge necessary to understand

3. Explain:
* the main idea
» evidence which supports main idea (statistics, anecdotes, etc.)
» information communicated in graphics

4. Add:
»  What does the text make you think about?
* How does the text make you feel?
*  What do you wonder about?
» How does the text connect to your own knowledge of the world and your personal experience?
* How does the text connect to your other subject areas?
»  What made the text easy or difficult, interesting, or uninteresting?

Reminder:
» Be clear and organized.
» Think about the order of your ideas, as you are planning what to write.
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Appendix 10 Reading Skills and Comprehension Checklist

Responses to Non-fiction
(news reports, magazine articles, textbooks, etc.)

1. First things first
» Identify title, author or sponsor, and kind of writing

2. Describe the context
* Identify topic _
» Explain prior knowledge needed _

3. Get to the heart of the matter
»  Explain the main idea(s) _
» Explain evidence given in support _
» Explain information communicated in graphics _

4. Respond
» Explain reactions to text _
* Ask questions _
»  Explain how text connects to own knowledge of the world and personal experience _
» Explain how text connects to other subjects _
» Evaluate text —

5. To finish off
e Sequence comments _
*  Answer questions _
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Appendix 11 Guidelines for Teacher-selected Reading

The guidelines are intended as a resource that teachers may tailor to the specific reading text assigned to
students.

Legend:

a M w0 D e

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.

D = directly-stated information
I = indirectly-stated information
C = making connections

Explain or describe the situation facing the writer. (D)

Identify at least two details in this selection that support the main idea. (D)
Identify the main idea of the reading selection. (D)

Identify the writer’s purpose in this selection. ()]

a) Determine the intended audience for this selection. Q)

b) What details or clues in the selection support your reasoning? (D)
Explain what the writer has learned from his/her experience. (D,
Explain how this experience changed the writer’s attitude, thinking, or beliefs. (D, D

Describe the range of support for the main idea in this selection (e.g., broad, narrow, extensive,
minimal). (1)

Explain how the choice of language in this selection is appropriate for the intended audience. (1)
Explain how or why the title of this selection is significant or appropriate.  (I)

Explain how effectively or accurately the title prepares the reader for the main idea. (I)

What lessons are conveyed by the information? ()]

Choose an alternative title and explain why it is also appropriate for this selection.  (C)
Describe an inappropriate audience for this selection and give reasons why it is inappropriate. (C)
Explain how the issues in this selection are relevant to you. (C)

Explain how the issues in this selection are relevant to students in general.  (C)

Explain why it is important to have this information. (©

Explain how this reading selection reminds you of another selection you have read. (C)
Explain how this reading selection reminds you of a movie, song, or television show. (©
To whom would you recommend this reading selection? Explain your reasons. (©

Can you think of a time when something like this happened? ©

Have you ever seen this idea in another format? ©

Would you have responded in the same way as the person in the text? ©
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Appendix 12 Reading Approaches 1 and 2

Approach 1

Pre-reading

e To review structure of a news report, give students, in groups, a sectioned news report on an
environmental issue. Instruct students to rearrange the sections into the appropriate sequence.
Remind students where they discover the main information in news reports.

»  Provide students with a number of teacher-selected news reports on environmental issues. Students
practise skimming when reading the news reports for environmental issues. They add additional
environmental issues to the class web.

» Brainstorm answers to implied assumptions and questions, e.g., Do we grow insensitive to dangers?
If so, why do we grow insensitive to them?”

e Set a purpose for reading: What is the writer’s opinion regarding these questions? Do you agree?

During reading
» To build on the concept of taking global action and review reading strategies, direct students read the
text independently, noting personal connections.

Post-reading

» Immediately after reading, refer students to their copy of Prompts for Responding to Non-fiction
(Appendix 9). Instruct students to write out responses to the prompts.

» Students submit their responses for assessment. The teacher assesses student reading comprehension.

» Students scan the text for vocabulary, each noting one word, e.g., “extraneous,” “ambience,”
“cacophony,” “scoffed.” They add these words to their personal or class dictionary, word wall, etc. In
pairs, students identify the word they have selected and explain to a partner how to determine the
word’s meaning, e.g., making inferences from context, examining the prefix or root, noting a
synonym in the text, etc. Available classroom resources would be helpful, e.g., dictionaries, word
study books with roots.

» The teacher helps students examine the opinion piece’s structure and development of ideas, noting
how these differ from those of the news reports they have read.

» Review how students might chunk dense text, e.g., paragraph divisions, major transitions, and shifts
in content.

»  After chunking, direct student groups to summarize each section in one sentence and supply a
heading. Students may also notice that chunks correspond to methods of development, e.g., the
introductory chunk is an anecdote.

Approach 2

Pre-reading
» Ask students to identify pre-reading and during reading strategies they could apply to the text.

During reading
» Direct students to read the text. Students apply the pre- and during reading strategies they identified.

Post-reading

e The teacher confirms student understanding of the text by creating a summary that establishes the
problem-solution structure of the text. The teacher asks what roles reading and writing have in
raising awareness and implementing a solution.
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Appendix 13 Writing Conference Record
Name:
Questions Observations

Do you consider yourself to be a writer? Why or
why not?

What kinds of writing do you do in an average
day and what do you write about?

What types of writing will you need in the
workplace?

Confidence level of writer; understanding of the
importance of writing in daily life and work:

Describe your ability to apply the rules of
language (correct spelling, grammar, and
punctuation) in your writing.

What do you do to improve a first draft of your
writing?

Willingness to revise and edit to achieve correct
usage:

If you can’t spell a word, what do you do?
If you’re unsure of your grammar or punctuation,
what do you do?

Editing strategies:

What is the most effective way for you to share
your writing with others?

Willingness to share writing with an audience:

What are your strengths in writing?

Writer’s strengths:

What do you need to improve in your writing?

Next steps for improvement:

Adapted from Gr. 10 English, locally developed Course Profile
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Appendix 14

Learning Journal Rubric

Note: The learning journal contains (1) responses to texts, (2) understandings of reading skills and
strategies and of writing forms, and (3) reflections on personal growth in reading and writing. When
assessing a journal, select from and interpret the left-hand column according to which type of journal
entry the student has written.

Approaching the

Achieving the

Exceeding the

Significantly
Exceeding the

writing skills and
strategies

- of their own skill
development

- of directly stated
information

understanding

understanding

Categories Required Level Required Level Required Level Required Level
-490, -A40, -700,
(0-49%) (50-64%) (65-79%) (80-100%6)
Knowledge/
Understanding
- of text - demonstrates - demonstrates - demonstrates - demonstrates
- of reading and limited adequate considerable thorough

understanding

understanding

Thinking/Inquiry
- development and
detail

- insight, depth

- making
inferences

- making
connections

- gives limited
support, limited
detail

- shows limited
insight and depth

- demonstrates
limited ability to
make appropriate
connections

- gives adequate
support and detail

- shows adequate
insight and depth

- demonstrates
adequate ability to
make appropriate
connections

- gives
considerable
support and detail

- shows
considerable
insight and depth

- demonstrates
considerable
ability to make
appropriate
connections

- provides
thorough support

- shows a high
degree of insight
and depth

- demonstrates
thorough ability to
make appropriate
connections

- reflecting - demonstrates - demonstrates - demonstrates - demonstrates a
limited ability to | adequate ability to | considerable high ability to
look back, re- look back, re- ability to look look back, re-
examine, and examine, and back, re-examine, | examine, and
assess assess and assess assess

Communication

- clarity - writes with - writes with - writes with writes with

- organization limited clarity and | adequate clarity considerable consistent clarity
organization and organization | clarity and and organization

organization
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Appendix 15 Checklist for a Series of Opinion Paragraphs

Name:

Reading

I have...
O read my sources carefully;

[0 used appropriate sources effectively;
[0 taken notes on key points.

Planning

I have...
00 determined my opinion on the topic and considered my reasons for thinking this way;

O planned my response with rough notes.

Writing
I have...
[0 written a series of paragraphs in complete sentences;

[0 written an introductory paragraph that clearly presents my opinion; my opinion is my main idea;

[0 written at least three body paragraphs, including sufficient and relevant supporting details (proof,
facts, examples, etc.) that explain and give reasons for my opinion;

written a concluding paragraph that summarizes my opinion;
shown an understanding of concepts;
conveyed an effective tone through word choice and level of language;

used connecting words and linking sentences;

O O 0o o .o

organized my ideas clearly so my reader can follow and understand my opinion.

Revising and Editing
I have...
[0 used the stages of the writing process to revise my work;

created opinion paragraphs that will appeal to my audience;
created opinion paragraphs that meet my purpose;
checked my grammar, spelling, and punctuation;

O O 0o od

had a peer edit my work.

Producing

I have...
0 neatly and clearly written or typed my final copy;

[0 chosen an appropriate title.
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Appendix 16 Series of Opinion Paragraphs Rubric
Approaching the Achieving the Exceeding the Slgnlflpantly
. . . Exceeding the
. Required Level of Required Level of Required Level of .
Categories - - - Required Level of

Literacy Literacy Literacy Literacy
(0-49%) (50-64%0) (65-79%) (80-100%6)

Knowledge/

Understanding

- knowledge of form - demonstrates limited | - demonstrates - demonstrates - demonstrates

of opinion paragraphs

- understanding of
resource materials
read

knowledge of form of
opinion paragraphs

- demonstrates limited
understanding of
materials read

adequate knowledge
of form of opinion
paragraphs

- demonstrates
adequate
understanding of
materials read

considerable
knowledge of form of
opinion paragraphs

- demonstrates
considerable
understanding of
materials read

thorough knowledge
of form of opinion
paragraphs

- demonstrates
thorough
understanding of
materials read

Thinking/Inquiry

- critical and creative
thinking skills
(developing ideas,
selecting, evaluating,
organizing
information,
explaining, forming
conclusions)

- demonstrates limited
competence
developing and
organizing ideas,
explaining, forming
conclusions

- demonstrates
moderate competence
developing and
organizing ideas,
explaining, forming
conclusions

- demonstrates
considerable
competence
developing and
organizing ideas,
explaining, forming
conclusions

- demonstrates a high
degree of competence
developing and
organizing ideas,
explaining, forming
conclusions

Communication
- communication of
information and ideas

- communication for
audience and purpose

- use of form of
opinion paragraphs

- communicates
information and ideas
with limited clarity

- communicates ideas
and information for
audience and purpose
with limited
effectiveness

- demonstrates limited
control of form of
opinion paragraphs

- communicates
information and ideas
with moderate clarity

- communicates ideas
and information for
audience and purpose
with moderate
effectiveness

- demonstrates
moderate control of
form of opinion
paragraphs

- communicates
information and ideas
with considerable
clarity

- communicates ideas
and information for
audience and purpose
with considerable
effectiveness

- demonstrates
considerable control
of form of opinion
paragraphs

- communicates
information and ideas
with a high degree of
clarity

- communicates ideas
and information for
audience and purpose
with a high degree of
effectiveness

- demonstrates
extensive control of
form of opinion
paragraphs

Application
- application of
language conventions

- application of
reading strategies

- application of the
writing process

- application of
literacy skills

- uses language
conventions with
limited accuracy and
effectiveness

- uses reading
strategies with limited
competence

- uses the writing
process with limited
competence

- uses literacy skills
with limited
effectiveness

- uses language
conventions with
moderate accuracy and
effectiveness

- uses reading
strategies with
moderate competence

- uses the writing
process with moderate
competence

- uses literacy skills
with moderate
effectiveness

- uses language
conventions with
considerable accuracy
and effectiveness

- uses reading
strategies with
considerable
competence

- uses the writing
process with
considerable
competence

- uses literacy skills
with considerable
effectiveness

- uses language
conventions accurately
and effectively all or
almost all of the time

- uses reading
strategies with a high
degree of competence

- uses the writing
process with a high
degree of competence

- uses literacy skills
with a high degree of
effectiveness
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Appendix 17 Checklist for an Information Paragraph

Name:

Reading

I have...
O read my sources carefully.

Planning

I have...
0 taken notes on at least four key points that can be grouped together;

O used a unifying main idea about one specific aspect of my topic.

Writing
I have...
O written my paragraph in complete sentences;

O written a topic sentence that clearly states my main idea about the specific aspect of my topic;

OO0 written at least four supporting details in the body of the paragraph to develop the main idea |
expressed in my topic sentence;

placed my supporting details in the best order;

summarized my main idea in my concluding sentence;

organized my ideas clearly to help my reader follow and understand my information paragraph;
used linking words to connect my ideas;

objectively presented my facts and information;

O 0O oo o d

conveyed an effective tone through word choice and level of language.

Revising and Editing
I have...
O used the stages of the writing process to revise my work;

O created an information paragraph that will appeal to my audience;
0 created an information paragraph that meets my purpose;

O checked my grammar, spelling, and punctuation;

O had a peer edit my work.

Producing

I have...

O chosen an appropriate title;

O neatly and clearly written or typed my final copy.
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Appendix 18 Information Paragraph Rubric
. . . Significantly
Approaching the Achieving the Exceeding the :
. . . Exceeding the
. Required Level of Required Level of Required Level of .
Categories - - . Required Level of
Literacy Literacy Literacy Literacy
-490, -6409, - 0,
(0-49%) (50-64%0) (65-79%) (80-100%%)
Knowledge/
Understanding
- knowledge of form - demonstrates limited | - demonstrates - demonstrates - demonstrates

of information
paragraph

- understanding of
resource materials
read

knowledge of form of
information paragraph

- demonstrates limited
understanding of
materials read

moderate knowledge
of form of information
paragraph

- demonstrates
moderate
understanding of
materials read

considerable
knowledge of form of
information paragraph

- demonstrates
considerable
understanding of
materials read

thorough knowledge
of form of information
paragraph

- demonstrates
thorough
understanding of
materials read

Thinking/Inquiry

- critical and creative
thinking skills
(making inferences,
connecting ideas from
reading, developing
ideas, selecting and
organizing
information,
explaining)

- demonstrates limited
competence making
inferences, connecting
ideas from reading,
developing ideas,
selecting and
organizing
information,
explaining

- demonstrates
moderate competence
making inferences,
connecting ideas from
reading, developing
ideas, selecting and
organizing
information,
explaining

- demonstrates
considerable
competence making
inferences, connecting
ideas from reading,
developing ideas,
selecting and
organizing
information,
explaining

- demonstrates a high
degree of competence
making inferences,
connecting ideas from
reading, developing
ideas, selecting and
organizing
information,
explaining

Communication
- communication of
information and ideas

- communication for
audience and purpose

- use of form of
information paragraph

- communicates
information and ideas
with limited clarity

- communicates ideas
and information for
audience and purpose
with limited
effectiveness

- demonstrates limited
control of form of
information paragraph

- communicates
information and ideas
with moderate clarity

- communicates ideas
and information for
audience and purpose
with moderate
effectiveness

- demonstrates
moderate control of
form of information
paragraph

- communicates
information and ideas
with considerable
clarity

- communicates ideas
and information for
audience and purpose
with considerable
effectiveness

- demonstrates
considerable control
of form of information
paragraph

- communicates
information and ideas
with a high degree of
clarity

- communicates ideas
and information for
audience and purpose
with a high degree of
effectiveness

- demonstrates
extensive control of
form of information
paragraph

Application
- application of
language conventions

- application of
reading strategies

- application of the
writing process

- uses language
conventions with
limited accuracy and
effectiveness

- uses reading
strategies with limited
competence

- uses the writing
process with limited
competence

- uses language
conventions with
some accuracy and
effectiveness

- uses reading
strategies with
moderate competence

- uses the writing
process with moderate
competence

- uses language
conventions with
considerable accuracy
and effectiveness

- uses reading
strategies with
considerable
competence

- uses the writing
process with
considerable

competence

- uses language
conventions accurately
and effectively all or
almost all of the time

- uses reading
strategies with a high
degree of competence

- uses the writing
process with a high
degree of competence
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Appendix 19 Checklist for a Summary

Name:

Reading

I have...
0 shown an understanding of my source(s)/original text;

found the main idea of my source(s)/original text and at least two supporting details;
taken the whole text into account;
made appropriate connections to my source(s)/original text;

O O 0o od

taken notes on key points.

Planning
I have...

[0 planned my summary using rough notes.
Writing

I have...

O written my summary in complete sentences;

omitted nonessential information and unnecessary words;

organized my ideas clearly to help my reader follow and understand my summary;

used transitions to link my ideas;

conveyed an effective tone through word choice and level of language;

not included opinion statements;

written an effective paragraph or series of paragraphs;

used third-person point of view consistently;

created a beginning, middle, and end that flow using connecting words and linking sentences;

used a consistent verb tense;

O 0o oooogooogoo o

cited my sources, if appropriate.

Revising and Editing
I have...
[0 used the stages of the writing process to revise my work;

[0 asked a peer to read and critique my summary;
[0 checked my grammar, spelling, and punctuation;
[0 created a summary that will appeal to my audience and meet my purpose.

Producing

I have...
O neatly and clearly written or typed my final copy.
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Appendix 20 Summary Rubric
Approaching the Achieving the Exceeding the Slgnlflf:antly
. . . Exceeding the
. Required Level of Required Level of Required Level of .
Categories - - . Required Level of
Literacy Literacy Literacy Literacy
-490, -6409, - [0)

(0-49%) (50-64%0) (65-79%) (80-100%%)

Knowledge/

Understanding

- knowledge of form - demonstrates limited | - demonstrates - demonstrates - demonstrates

of summary

- knowledge of
strategies and
processes

- understanding of
materials read

knowledge of form of
summary

- demonstrates limited
knowledge of
strategies and
processes

- demonstrates limited
understanding of
materials read

adequate knowledge
of form of summary

- demonstrates
adequate knowledge
of strategies and
processes

- demonstrates
adequate
understanding of
materials read

considerable
knowledge of form of
summary

- demonstrates
considerable
knowledge of
strategies and
processes

- demonstrates
considerable
understanding of
materials read

thorough knowledge
of form of summary

- demonstrates
thorough knowledge
of strategies and
processes

- demonstrates
thorough
understanding of
materials read

Thinking/Inquiry

- critical and creative
thinking skills
(making inferences to
find the main idea,
selecting pertinent
ideas and details,
organizing
information, forming
conclusions)

- demonstrates limited
competence making
inferences to find the
main idea, selecting
pertinent ideas and
details, organizing
information, forming
conclusions

- demonstrates
moderate competence
making inferences to
find the main idea,
selecting pertinent
ideas and details,
organizing
information, forming
conclusions

- demonstrates
considerable
competence making
inferences to find the
main idea, selecting
pertinent ideas and
details, organizing
information, forming
conclusions

- demonstrates a high
degree of competence
making inferences to
find the main idea,
selecting pertinent
ideas and details,
organizing
information, forming
conclusions

Communication
- communication of
information and ideas

- communication for
audience and purpose

- use of form of
summary

- communicates
information and ideas
with limited clarity

- communicates ideas
and information for
audience and purpose
with limited
effectiveness

- demonstrates limited
control of form of
summary

- communicates
information and ideas
with some clarity

- communicates ideas
and information for
audience and purpose
with moderate
effectiveness

- demonstrates
moderate control of
form of summary

- communicates
information and ideas
with considerable
clarity

- communicates ideas
and information for
audience and purpose
with considerable
effectiveness

- demonstrates
considerable control
of form of summary

- communicates
information and ideas
with a high degree of
clarity

- communicates ideas
and information for
audience and purpose
with a high degree of
effectiveness

- demonstrates
extensive control of
form of summary

Application
- application of
language conventions

- application of
reading strategies

- application of the
writing process

- uses language
conventions with
limited accuracy and
effectiveness

- uses reading
strategies with limited
competence

- uses the writing
process with limited
competence

- uses language
conventions with a
moderate degree of
accuracy and
effectiveness

- uses reading
strategies with
moderate competence

- uses the writing
process with moderate
competence

- uses language
conventions with
considerable accuracy
and effectiveness

- uses reading
strategies with
considerable
competence

- uses the writing
process with
considerable

competence

- uses language
conventions accurately
and effectively all or
almost all of the time

- uses reading
strategies with a high
degree of competence

- uses the writing
process with a high
degree of competence
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Appendix 21 What Clues Are in the Question?
Answering questions on directly and indirectly stated information and making connections

Reading comprehension questions, and exam and test questions: What Key Words are in the
questions? How do they help readers?

Tests and exams contain a variety of questions that are designed to measure students’ knowledge,
understanding, thinking, inquiry, communication and application skills, but not all at the same time.
Writers use specific key words in their questions to signal the kind of learning they are testing.
Identifying and understanding the key words in questions help readers recognize the kind of learning that
is being tested, and therefore the appropriate answer to provide. The key words signal the kind of
information that readers need to look for in a sight passage or recall from their coursework. Keeping the
key words in mind helps the reader write the information that will answer the questions accurately and
successfully.

Directly-stated Information

Keywords that ask students to provide information that is directly-stated in a passage on the exam or
from course materials include “list,” “identify,” “find,” ‘locate,” and ‘tell.” When readers see these words,
they know that the most appropriate answer is to provide directly-stated information in the answer.
Notice how the keywords in the questions below direct readers to provide directly-stated information in
their answers:

Copy a word from the second paragraph on page A-2 that suggests that King’s mother treated her
guests well.

What visual feature on the map helps the reader locate Woodside National Historic Site?
Tips for Students EQAO

Indirectly-stated Information

Sometimes teachers need to measure how well students are able to infer or interpret information from
materials contained in a passage or in course materials. Keywords that ask students to provide
information that is indirectly-stated in a passage on the exam or from course materials include ‘predict,’
‘use clues to,” “‘think about,” and “decide if.” When readers see these words, they understand that they
have to infer, or interpret information from their course, then write that information as the answer.

Notice how the keyword in the question below directs readers to infer and provide indirectly-stated
information in their answers:

Why have italics been used in the section titled “A Brief History”?
Tips for Students EQAQ
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Appendix 21 (Continued)

Making Connections

When teachers want to measure how effectively students are able to connect ideas and concepts from the
course to other aspects of their lives or to their prior knowledge, they ask questions that direct students to
make connections. Keywords that ask students to provide information that demonstrates their ability to
make connections include “What do you think about...?” “What would you do if...?” “In your
opinion...?” “What do you think caused...” and Why do you think...” When readers see these words,
they understand that they have to make connections between the course ideas and concepts and other
parts of their lives, then describe those connections as the answer.

Notice how the keyword in the questions below direct readers to make connections between information
from the passage on the exam and their prior knowledge or life experiences, then demonstrate making
connections in their answers:

Do you think the brochure cover shown on page A-1 is appropriate for the information in this
selection? Give a reason for your answer.

Explain how a visit to Woodside could add to a student’s understanding of William Lyon Mackenzie
King’s life.
Tips for Students EQAO

Many readers read test questions, highlighting the keywords, BEFORE they read a passage on an exam or
try to remember course concepts. Keeping the keywords in mind helps them to remain focused on what
the questions are asking, so they know what words or ideas to scan for as they read. When they find ideas
and information that matches the keywords, readers highlight or record it to begin collecting the ideas
that they will use to build their answers. Recognizing the instructions that are implied in keywords will
help readers read for appropriate purposes and provide more accurate and complete answers.
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Appendix 22 Glossary

Anticipation guide — a brief activity that activates prior knowledge by probing the subject to be read.
This might take the form of an agree-disagree quiz, a cartoon, or a series of questions.

Buzz-read - students in a class read aloud all at once, not the same words, so that the noise of their
reading blurs individual voices

Call-out — an explanatory note on a graphic, similar to a dialogue bubble

Checklist — a list of the criteria or components of a task; useful in having students refer back to check for
completeness

Chunking - subdividing a reading task into small, manageable sections

Cloze passage — a passage of a limited length where omitted words are filled in by the student to
demonstrate understanding and reading skill

Concept map — a graphic organizer used to define an idea in a standard visual form

Graphic elements — information on a page that communicates using images, such as graphs, tables, flow
charts, diagrams, and photographs

Guided reading - silent reading with focus questions as students read chunks of text (not oral reading)

Immersion — a preliminary reading strategy, where students are presented with many forms of a text, in
order to discover text features and reading approach

Inference — using clues from the information to provide additional information or an interpretation
In-role — a reader, speaker, or writer pretends to be someone else

Journal reflection — students are looking back at something, and considering personal impact and
relevance to them

Journal response — an entry in the learning journal in which students write their thoughts and feelings
about a subject

KWL - a reading strategy that employs a three-part chart containing information the reader knows,
information the reader wants to know, and information the reader has learned

Learning journal — a record kept throughout the course in which the student reflects upon and charts
his/her learning and growth

Making connections — readers connect their current reading experience with their prior knowledge of
the subject or the form

Modelling — demonstrating a specific task or thinking process so students understand its complexity and
processes

News report — factual information that answers the six journalistic questions: who, what, when where,
why and how

Prompts — thoughts, questions, and ideas to provoke thoughtful student response
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Appendix 22 (Continued) Glossary

Reading “backwards” strategy — reading in backwards order through the text to disrupt the natural
flow, and to make the reader more conscious of areas requiring editing

Reading skills — understanding directly stated information, understanding indirectly stated information,
and making connections between the reading and prior knowledge and experience

Scanning — examining the text quickly to locate specific words, phrases, or items
Shared reading — the teacher reads the text to students as they follow along
Skimming — to look quickly over the whole passage to gain an overall impression or main idea

Think-aloud - describing one’s thoughts out loud while simultaneously performing a thinking task or
applying a cognitive strategy

Two-page spread — the left and right pages of an open book, magazine, or newspaper
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